Using data for decision making for

academic and social  behavior
Content Strand Linking to Academic Systems

DR. SANDRA M. CHAFOULEAS &
DR. FAITH G. MILLER

(CBEr



OUR BACKGROUND

CHAFOULEAS

Training
A School psychology and
administration

Urban and rural school -
based practitioner

A Pre-referral intervention teams,
augmentative
communication, district crisis
team, parent educator,
alternative settings for
behavior

Research to get my degree
A Early literacy assessment

Current research
A Behavior assessment research

MILLER

Training

A School psychology

Extensive and diverse school
based experiences

A Pre-referral intervention teams,
eligibility determination teams, IEP
teams, school -based behavioral
assessment and intervention

Research to get my degree

A Function -based behavioral
interventions for students
diagnosed with ADHD

Current research

A Behavioral assessment and
Intervention research



PURPOSE
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decisions about the effectiveness of any support.

To explore issues surrounding the who, what, where,
when, and why toward facilitating cohesive systems
across support types and tiers.

To provide practical examples of such data
systems, along with examples from research.

To facilitate discussion among participants
regarding data systems.



A QUOTEG®
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these data exist, improvement will soon be
evident. It reminds me of the old quip about
the American who goes to France and
speaks Englishlouder. Her e ar e t he
Improve . dGoren, 2012, p . 233)



WHY DO WE NEED DATA?




TO BEGI N, ASSUMPTI
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WHAT I S O RESPONSE T
| NTERVENTI ONO ?

BASIC QUESTION How do we know if X is working?

Foundations within data - Define the
Problem

based decision making

Data -based decision
making has roots in the
problem -solving model

Initial focus on the Evaluate Develop a
. . ) < Plan Plan
S Ve B A Ua OCa

applied to multi  -tiered

frameworks (oall ccaseso)

(Bergan , 1977, Bergan&Kratochwill , 1990; Tilly, Implement

2009; Reschly& Bergstrom, 2009) Plan



SCHOOL-BASED ASSESSMENT AND RTI:
THE PROBLEM FORYOU

RTI means service
accountability for all =
MORE cases with same
resources

The traditional assessment
and intervention orientation
Isnot feasible or flexible for
a multi -tiered framework

Solution ?

Quickly design |
Interventions at all tiers

Collect relevant
formative data in a
highly feasible manner

Include a consistent
way to analyze data
that is quick and easy
for anyone to do



PURPOSES OF ASSESSMENT

Screening |

A Who needs help? \m Empha_s"ZEd by
AEfficient, qui ¢aking® Fll‘éerl\iatlgmag

Diagnosis Center on

A Why is the problem occurring? RESpOI’]S.e to
A Detailed, comprehensive profiles Intervention
Progress Monitoring

A Is intervention working?
A Formative, on -going streams of data

Evaluation

A How well are we doing overall?
A Summative sampling of performance



HOW DO YOU CHOOSE ACROSS
DOMAINS OF STUDENT FUNCTIONING?

Behavioral:
A Rating scales
A Direct
observation
A Discipline
referrals
A Classroom
mgt. systems

Evaluation Diagnosis

\

Academic:
A CBM
A Diagnostic
batteries
A Classroom
Progress assessments
Monitoring A State tests




SUMMARY: THE CHALLENGE
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How do we balance | veasurement Feasibility
data decisions Concerns Concerns
acrossstudent ( \ ‘
doma_uns_ of S
functioningand RTI | J
Tiers in a cohesive (1 10 i
systemc | Targets | Resources
one that is [ Psychometric :
comprehensive | Properties I [Obtrusweness
-

efficient, and

coordinated? ii

Adapted from Briesch & Volpe (2007)



BUILDING COHESIVE DATA
SYSTEMS

COMPREHENSIVE, EFFICIENT, COORDINATED



who
what
where
when
why

GUIDING QUESTIONS

PRIORITIZE THE ORDER

1.

LR

WHY
WHAT
WHO
WHEN
WHERE



FI RS WHY & WHAT

Why do | need data?
|

2 4

At what level should What is the purpose of
the problem be assessment?
solved? (Screening, Progress
(All, Some, Few) Monitoring,
Evaluation, Diagnosis)
|
v
Which data do | need?

\ 2 4
Which tools are What decisions will What resources
best matched? be made using are available to

these data? collect data?
Contextual
relevance Psychometric Usability
Adequacy

Which tools can answer these questions?

Adapted from Chafouleas, Riley -Tillman, & Sugai, 2007



WHAT IS AVAILABLE TO GUIDE
DECI SI ONS AROUND oOoDAT/

. Interventlon

BBBBBBBB S FOR IMPLEMENTATIO

= Intervention

BLUEPRINTS FOR IMPLEMENTATION

School Building Level

National Association of State
Directors of Special Educators
www.nasdse.org

. °
onal Association of State Directors of Special Education, Inc. Dlstrl Ct Level




A LITTLE BACKGROUND ON THE

BLUEPRI

NT FORMA

Step

Resources Available

Wisdom from the field

Function 1: Data
Mentor

The North Central Regi
has established a webs
resources designed to |
become comfortable wi
resources can be acces
http://www.ncrel.org/da!
The National Dissemin:
Children with Disabilitie
several resources on e\
and making sense of st
http://research.nichcy.o
Edward R. Tufte has se
displaying data that are
commercially.

Getting Excited About [
Holcomb outlines a pros
well a school or district
goal: sustained student
available commercially.

Function 2:
Content Specialist

Academics

To gain knowledge of e
when they should be ac
Ideas in Beginning Rea

http://reading.uoregon.

d ore d one on.
will require deep and broad knowledge and skills.
Ultimately, it is most effective to have standards and
benchmarks for these roles, aligned with high quality
professional development for the individuals who will
serve in these capabilities. As the leadership team

Step

Implementation Rating (0, 1, 2)

Action Planning and Activities

as indicated by
data.

Action 4: Monitor Implementation.

General
Considerations

Step 1: Develop an
evaluation cycle to
monitor
implementation of
all instructional
programs.

Step 2: Use
systematic methods
to monitor
implementation of
instructional
programs.

Step 3: Adjust the
program based on
ongoing analysis of
implementation
integrity and other
data.

Action 5: Collect and summarize program evaluation data.

General
Considerations

Step 1: Examine
data on changes in
the percent of
students
considered to need
core, supplemental
and intensive
instruction.




A LITTLE BACKGROUND ON THE
BLUEPRINTS : KEY POINTS

A There are criti Rtliniplerentatipnahatéfndat s o f
attended to can render otherwise acceptable implementations
ineffective.

ARl ek ssc  HEGRON| bui | di ng RtlsMultipke éuildingsiwithino f ¢ h a
a district can implement  Rtl, but their implementations will likely be
somewhat different.

A Di deval Suppdrts must be systematically built in to support building :
level implementation.

A S t-lavel supports must be systematically built to support district - and
building -level implementation.

A Building change should be guided by th
answering a specific set of interrelated questions, using the scientific
research and site -based data, buildings can be assured that they are
implementing the major components of Rtl. Specific mandated
answers to these questions should not be imposed uniformly across all

buildings.
Source: NASDSE blueprint on RTI implementation (school building level) \



THREE OCOMPONENT
IMPLEMENTATION

. Consensus building o where Rtlconcepts are communicated
O (R 0 5 T I R 0 AN O L L2 A (A S S e Gl 0k S el 5

taught, discussed and embraced.

4. Infrastructure bUIIdlng ) where sites examine their

he critical components of Rtl, find
aspects that are being implemented well and gaps that need

to be addressed. Infrastructure building centers around closing
these practice gaps.

Implementatlon dvhere the structures and supports are put in

Oppore, stapilize and institutionalize Rtl practices into
als i es W OREI Sl SN elisE sy e a S vdliEsytlea IS ™0

Source: NASDSE blueprint on RTI implementation (school building level)




CONSENSUS
BUI LDI
what do we

value/believe
fits/need for
our setting?

Academic Tools:
rtidsuccess.org

ADVANCED SEARCH

Instructional Intes

SEARCH
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RESPONSE TO INTERVENTION
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FI RS WHY & WHAT

Why do | need data?
|

v v INFRA:

At what level should What is the purpose of
the problem be assessment? S U C U
solved? (Screening, Progress T R T R E
(All, Some, Few) Monitoring, .
Evaluation, D
| valuation |a9nI03|s) B U I L D I
L2
Which data do | need?
\ 2 4
Which tools are What decisions will What resources
best matched? be made using are available to
these data? collect data?
Contextual
relevance Psychometric Usability
Adequacy

Which tools can answer these questions?

Adapted from Chafouleas, Riley -Tillman, & Sugai, 2007



COMPONENT 2:
INFRASTRUCTURE

Action 1. Form a leadership team

Step 1: Assign roles.

A Data Mentor

A Content specialist

A Facilitator

A Staff liaison

A Instructional leader/resource allocation

Source: NASDSE blueprint on RTI implementation (school building
level)



WHO SERVES THE DATAMENTOR IN
YOUR SETTING?




